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The Value of Education for 
Refugee Livelihood
BY Callixte Kavuro

Education is of the greatest value in a 
efugee community. It is an indispens-
able vehicle by which full integration of 
refugees into host communities is 
promoted. It enables them to learn the 
languages, culture, and tradition of 
host communities, on one hand, and to 
acquire new knowledge and skills, 
which advance their employment or 
self-employment opportunities, on the 
other (1). In other words, education 
empowers refugees and expands their 
ability to turn their dreams into realities 
(2). The status of refugees cannot there-
fore be an impediment to refugees’ 
dreams. In alleviating this possible 
impediment, the drafters of the 1951 
Convention Relating to the Status of 
Refugees (3) and its 1967 Protocol (4) 
(the 1951 Refugee Convention) were 
convinced that refugees and 
asylum-seekers should attend schools 
“in the same circumstances” as citizens, 
as regards basic education (5) and “in 
the same circumstances” as foreign 
nationals, as regards tertiary education 
(6). The latter has been problematic in 
most refugee hosting states (7) as will 
be illustrated.

Education as a human right
The right to education was �rst 
entrenched in the article 26 of the 
Universal Declaration of Human Rights 
(UDHR) of 1948 (10) and was given 
e�ect by article 13 of the International 
Covenant on Economic, Social Cultural 
Rights (ICESCR) of 1966, so as to attain a 
binding authority. The importance, joy 
and rewards of education can be drawn 
from the narrow de�nition of the 
concept of education provided by 
United Nations Education, Scienti�c, 
and Cultural Organisation (UNESCO) in 
1974.

“Education is the entire process of 
social life by means which individual 
and social groups learn to develop 
consciously within, and for the bene�t 
of, the national and international 
communities, the whole of their 
personal capabilities, attitudes, 
aptitudes and knowledge.

Education from a standpoint of a 
human right paradigm illustrates how 
education is an indispensable means of 
uplifting refugees out of poverty and 
realising other basic rights if it is 
translated into entitlement. The right to 
basic education and it is analyzed from 
a standpoint of its de�nitional concep-

tualisation. Basic education develops 
refugee children’s personalities, 
talents and mental physical abilities 
and prepares them to be responsible 
adults who are productive and 
protect themselves against econom-
ic shocks. The right to tertiary educa-
tion which is also analysed from its 
de�nitional conceptualization, argues 
that tertiary education is key to 
refugees’ development, both individu-
ally and collectively. It empowers 
refugees with skills and knowledge that 
will enable them to fully integrate in 
host communities and, eventually, 
contribute to national and global 
economy. The understanding of 
‘freedom as development’. It under-
scores that education increases 
refugees’ freedom to take purposive 
choices and to act upon them so as to 
advance themselves and their depen-
dants, socially and economically.

In light of this de�nition, without 
education, a refugee will not be able 
to realise other fundamental human 
rights, more precisely, civil rights 
including, the right to life; the right 
to dignity; the right to equality; the 
right to freedom and security of the 
person; the right to trade, occupa-
tion, or profession; right not to be 

subjected to slavery or exploitation 
(i.e. fair labour practices); the right of 
freedom of expression, of association, 
of movement and residence, and of 
religion, belief and opinion; the right to 
assemble and demonstrate; the right to 
an environment that is not harmful to 
their health or wellbeing; the right to 
housing and accommodation; the right 
to healthcare, food, water and social 
security; the rights of their children; the 
right to education; the right to use their 
languages and to participate in their 
cultural or traditional life; the right to 
access information either held by the 
state or any other person; the right to 
have their disputes resolved by a 
competent court and, in criminal 
matters, at the state expenses, if 
substantial injustice would otherwise 
result; and the right of arrested, 
detained, and accused persons. 

Most importantly, how these civil rights 
can be exercised and the manner in which 
they can be reasonably and justi�ably be 
limited or at what extent a refugee or an 
asylum-seeker can enjoy these rights. 
Indeed, refugee rights can be claimed 
through actual struggle by refugees’ own 
understandings of what they are justly 
and fairly entitled to. Besides, adult 
refugees and their children need educa-
tion for their minds to wonder freely and 
widely in a bid of restoring the sense of 
normalcy to their lives thereby being able 
to cope with normal stress of life.

A number of refugees are socially and 
economically marginalised and disadvan-
taged and live in lamentable conditions; 
they are poor and homeless. By virtue of 
their status, they endure a special vulner-
ability in their respective host communi-
ties. Education is therefore vital in 
�ghting against this stigmatisation and 
denigration. Education will enable 
refugees to lift themselves out of 
poverty and misery and, eventually, 
obtain the means to participate fully in 
the host communities as well as to 
contribute to national economic devel-
opment and, upon return, to the devel-
opment of their own countries.

Tertiary Education: Vital to 
livelihood
The concept of ‘tertiary education’ has no 
universal de�nition. 
In my view, tertiary education is a 
transmission of knowledge to those 
people who have a burning desire or 
thirst to develop their personal and 
intellectual abilities. According to Univer-
sity of Canada, tertiary education is: “a 
key to both individual and collective 

According to 
Dr.Nahamya Wilfred, 
the Deputy Executive 
Secretary, UVTAB, the 
board employs �exible 
assesment modes for 
refugees under TVET 
programs in Uganda 

empowerment [and] involving not 
only the transmission of knowledge 
and the acquisition of skills but an 
awareness of the self and a capacity 
and a will to e�ect change” 

This clearly suggests that a refugee who is 
able to further his/her education will be 
able to deal with their trauma associated 
with forced or involuntary displacement. 
As noted above, vocational education 
is crucial to acquiring skills that will 
enable them to work, integrate in host 
communities, and secure a life of digni-
ty.  Indeed, if refugees and asylum-seek-
ers engage in productive work, they will 
not be viewed as a burden to a hosting 
state and they will be respected by 
members of the local community around 
them. Tertiary education will, of course, 
create economic opportunities to allow 
them to support themselves and to 
support their families. 

Conclusion:
Education gives individual’s freedom 
and dignity. As a tool of empowerment, 
it enhances the capacity of an individual 
or individuals to make informed and 
purposive choices and to transform those 
choices into desired actions and 
outcomes. 

The United Nations General Assembly, in 
its Resolution 319 A (IV) called upon 
hosting governments to cooperate with 
the UNHCR and to have refugees 
situation improved and their dignity 
restored, if admitted to their territories. In 
reality, refugees cannot depend on 
‘hand-out-foods’ or ‘food rations’ rather 
they must be empowered to be produc-
tive and to have control over their lives). 
Refugees must be free to do what they 
want in accordance with their purposive 
choices as longu as they pursue a 
legitimate end. In so doing, they will be 
able to advance themselves, socially and 
economically.

in all te 13 Refugees settlemens and the 
host communities.
“We assess informally refugees in their 
local languages to ensure they have are 
accommodated,  the board does modi�-
cation in the assessment papers, has 
reasonable accomodations for the SNE 
candidates during asssesment such as a 
sign language interpretors, Amanuensis 
transcribers. Refugees are assessed wher-
ever they are. Dr. explains.
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refugees into host communities is 
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languages, culture, and tradition of 
host communities, on one hand, and to 
acquire new knowledge and skills, 
which advance their employment or 
self-employment opportunities, on the 
other (1). In other words, education 
empowers refugees and expands their 
ability to turn their dreams into realities 
(2). The status of refugees cannot there-
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dreams. In alleviating this possible 
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Convention Relating to the Status of 
Refugees (3) and its 1967 Protocol (4) 
(the 1951 Refugee Convention) were 
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asylum-seekers should attend schools 
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as regards basic education (5) and “in 
the same circumstances” as foreign 
nationals, as regards tertiary education 
(6). The latter has been problematic in 
most refugee hosting states (7) as will 
be illustrated.
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“Education is the entire process of 
social life by means which individual 
and social groups learn to develop 
consciously within, and for the bene�t 
of, the national and international 
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personal capabilities, attitudes, 
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Education from a standpoint of a 
human right paradigm illustrates how 
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uplifting refugees out of poverty and 
realising other basic rights if it is 
translated into entitlement. The right to 
basic education and it is analyzed from 
a standpoint of its de�nitional concep-
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talents and mental physical abilities 
and prepares them to be responsible 
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refugees with skills and knowledge that 
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host communities and, eventually, 
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economy. The understanding of 
‘freedom as development’. It under-
scores that education increases 
refugees’ freedom to take purposive 
choices and to act upon them so as to 
advance themselves and their depen-
dants, socially and economically.

In light of this de�nition, without 
education, a refugee will not be able 
to realise other fundamental human 
rights, more precisely, civil rights 
including, the right to life; the right 
to dignity; the right to equality; the 
right to freedom and security of the 
person; the right to trade, occupa-
tion, or profession; right not to be 
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of movement and residence, and of 
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assemble and demonstrate; the right to 
an environment that is not harmful to 
their health or wellbeing; the right to 
housing and accommodation; the right 
to healthcare, food, water and social 
security; the rights of their children; the 
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languages and to participate in their 
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state or any other person; the right to 
have their disputes resolved by a 
competent court and, in criminal 
matters, at the state expenses, if 
substantial injustice would otherwise 
result; and the right of arrested, 
detained, and accused persons. 

Most importantly, how these civil rights 
can be exercised and the manner in which 
they can be reasonably and justi�ably be 
limited or at what extent a refugee or an 
asylum-seeker can enjoy these rights. 
Indeed, refugee rights can be claimed 
through actual struggle by refugees’ own 
understandings of what they are justly 
and fairly entitled to. Besides, adult 
refugees and their children need educa-
tion for their minds to wonder freely and 
widely in a bid of restoring the sense of 
normalcy to their lives thereby being able 
to cope with normal stress of life.

A number of refugees are socially and 
economically marginalised and disadvan-
taged and live in lamentable conditions; 
they are poor and homeless. By virtue of 
their status, they endure a special vulner-
ability in their respective host communi-
ties. Education is therefore vital in 
�ghting against this stigmatisation and 
denigration. Education will enable 
refugees to lift themselves out of 
poverty and misery and, eventually, 
obtain the means to participate fully in 
the host communities as well as to 
contribute to national economic devel-
opment and, upon return, to the devel-
opment of their own countries.

Tertiary Education: Vital to 
livelihood
The concept of ‘tertiary education’ has no 
universal de�nition. 
In my view, tertiary education is a 
transmission of knowledge to those 
people who have a burning desire or 
thirst to develop their personal and 
intellectual abilities. According to Univer-
sity of Canada, tertiary education is: “a 
key to both individual and collective 

According to 
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the Deputy Executive 
Secretary, UVTAB, the 
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assesment modes for 
refugees under TVET 
programs in Uganda 

empowerment [and] involving not 
only the transmission of knowledge 
and the acquisition of skills but an 
awareness of the self and a capacity 
and a will to e�ect change” 

This clearly suggests that a refugee who is 
able to further his/her education will be 
able to deal with their trauma associated 
with forced or involuntary displacement. 
As noted above, vocational education 
is crucial to acquiring skills that will 
enable them to work, integrate in host 
communities, and secure a life of digni-
ty.  Indeed, if refugees and asylum-seek-
ers engage in productive work, they will 
not be viewed as a burden to a hosting 
state and they will be respected by 
members of the local community around 
them. Tertiary education will, of course, 
create economic opportunities to allow 
them to support themselves and to 
support their families. 

Conclusion:
Education gives individual’s freedom 
and dignity. As a tool of empowerment, 
it enhances the capacity of an individual 
or individuals to make informed and 
purposive choices and to transform those 
choices into desired actions and 
outcomes. 

The United Nations General Assembly, in 
its Resolution 319 A (IV) called upon 
hosting governments to cooperate with 
the UNHCR and to have refugees 
situation improved and their dignity 
restored, if admitted to their territories. In 
reality, refugees cannot depend on 
‘hand-out-foods’ or ‘food rations’ rather 
they must be empowered to be produc-
tive and to have control over their lives). 
Refugees must be free to do what they 
want in accordance with their purposive 
choices as longu as they pursue a 
legitimate end. In so doing, they will be 
able to advance themselves, socially and 
economically.

UVTAB eases Assessment 
for Refugees skills

in all te 13 Refugees settlemens and the 
host communities.
“We assess informally refugees in their 
local languages to ensure they have are 
accommodated,  the board does modi�-
cation in the assessment papers, has 
reasonable accomodations for the SNE 
candidates during asssesment such as a 
sign language interpretors, Amanuensis 
transcribers. Refugees are assessed wher-
ever they are. Dr. explains.

Ayebazibwe Allen, the 
Assessment  O�cer - 
Special Needs Educa-
tion at UVTAB says there 
are challenges involved 
of; increased cost of 
assessment materials, 

more often language barrier, hard to reach 
areas/centres,  but UVTAB manages each 
challenge at atime.”
“ The board assesses the refugees and host 
communities through the national Modu-
larised assessment of ; Industry led assesse-
ment, Practical assesemnt, Flexible (free 
Entry and exit) assessment, Competence- 
Based, Progressive Certi�cation, Industry 
Alignment, Real- Life Projects and Inclusive 
assessment. 
”We endeavor to equitably assess refugees 
and host commuities to enable them 
acquire competent skills that can help 
them compete in the labour market.” 
Allen says.


